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Foreword
This report sits alongside D3.1 Network Operations Manual (published September 2013), and D2.4.1
Report of Teacher workshops and events Year 1 (published October 2013). In October 2014, an
update of the teacher workshops and events in Year 2 will be published (D2.4.2) to cover all the
activity involving the teacher community that took place in the second and final year of the project.
The teacher community and support infrastructure report is a project report. It is for those
interested in the project aspects, the research and lessons learned. It focuses on the project support
mechanisms that have been put in place over the project. It details what has worked, as well as what
has not worked along with the changes made to the project support mechanisms as a result of the
lessons learned and the recommendations going forward.
The terminology used in this report (e.g: regional hubs, advanced schools, advanced practitioner
schools, STEPS plans) is defined in D2.1 Network Operations Manual. D2.1 also explains the process
and criteria for selecting the schools. For ease of access, an excerpt from the glossary is repeated
below. Please refer to associate reports for a deeper understanding.
Advanced School (AS):
Where technology is embedded in teaching and learning across the whole school.
Advanced Practitioner School (AP):
Where technology is only partially embedded within the school.
Collaborative School Development:
Community of Practice (CoP): sharing practice, knowledge and resources across the LSL network.
Continuous Professional Development (CPD): including forums, webinars/Learning Labs, workshops.
‘Snacks’: short CPD learning events, shared through the LSL CoP.
Project Partners:
There are 14 project partners working together to deliver the project. Partner roles include:
Project Leads: manage the successful delivery of the project at a national level.
National Coordinators (NC): the main point of communication and contact for the LSL schools at a national
and regional level, coordinating across the schools, supporting the development of the regional hubs, the
observation visits and dissemination through the CoP and national focus group.
Project/Network Lead:
The project is coordinated centrally by European Schoolnet, developing the supporting framework in
conjunction with the University of Wolverhampton (UoW) and the Ministry of Education in Portugal (DGE).
Regional Hubs:
Created between AS/AP schools to benefit from national/local exchange of practice and support.
Themes:
Each of the AS1 and AP1 schools select a key theme that they will follow as a focus during the project and
share with other schools in the network through the regional hubs and CoP.
STEPS: SHARE, TEACH, EVIDENCE, PLAN, SUPPORT – built around showcase and demonstration of the selected
theme. Reference D3.1 Observation and Methodology Handbook.
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1. Summary
The LSL teacher community and support infrastructure is multi-layered: at regional/national level,
and at pan-European level.
The interest and motivation to be part of a teacher community, competes with the day-day priorities
of busy classroom teachers. The lack of time within working hours for teachers to be actively
involved in a community, was shown as the main barrier to participation, in the survey carried out by
the Independent Evaluators of the network in March/April 2014.
The confidence required for the teachers to share and demonstrate practice with their peers, even
teachers within Advanced Schools and Advanced Practitioners, was also revealed in the project. Peer
review, sharing and collaboration between teachers is something that is relatively new for teachers,
although growing as a result of web 2.0 and beyond. For teachers at different stages of the learning
curve, the added complication of language makes confidence to participate with sharing of practice
at a pan-European level extremely challenging.
The infrastructure required to support this complex and dynamic system continues to evolve in the
project. From feedback and experience, changes have been put in place to increase the emphasis on
the value of the regional hub as a support mechanism, providing an environment of common
curriculum and priorities to encourage teachers to share and demonstrate practice. Likewise, an
increasing emphasis has been placed on teacher professional development at the pan-European
level, with an expanding series of LSL Learning Snacks aimed at encouraging teachers to share and
demonstrate practice. The importance of the roles of both the National Coordinator and of a
Community Manager were flagged by the project.
With the two-year project now in its final months, the focus is on the LSL Summer School (May 16-18,
2014, Dublin) to bring together the teacher community to benefit from all the work that has been
going on at the regional/national level, and within the themes. “Sharing, demonstrating and
validating” is a consistent phrase in building and developing the community; encouraging teachers to
provide peer-peer support, supported by the National Coordinators and the central project team.
The planning and discussion around the sustainability of the community is linked to on-going funding,
both at a regional/national level, and at a pan-European level. The sustainability of the success of
regional hub model, depends on this and the ability of project partners to link it together with other
national/regional policy initiatives. Similarly, the sustainability of the success of a pan-European
teacher community, depends on the ability to link it to other pan-European initiatives. The proposal
at the pan-European level is to integrate the LSL community with the iTEC community and move
towards a joint validation schools’ network linked to European Schoolnet’s Future Classroom Lab
(FCL). To continue to develop and support the teacher community, the proposal is to explore
synergies with the Commission’s eTwinning network. These plans are still under-development, and
will be tested further over the final months of the project.
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2. Teacher community and support
infrastructure
2.1 Teacher community and support model
The support infrastructure for the teacher community is built around different levels:





At the national/regional level:
Led and supported by the National Coordinators;
Developed around the regional hubs and national focus group;
Advanced Schools and Advanced Practitioner schools/teachers sharing and demonstrating
best practice, with peer-peer support.






At the central/pan-European level:
Led and supported by the WP2 Network Building and Support Lead;
Developed around the LSL Community of Practice and web/social media presence;
Advanced Schools working together on shared themes; sharing and demonstrating practice to
schools/teachers across the network through the LSL Learning Snack series;
 Complemented by the work of WP1 Project management (teacher contracts), WP3
Observations (workshops, school visits, national focus group), WP4 Validation (surveys, pilots),
WP5 Continuing Professional Development (workshops, CPD course development), WP6
(News highlights, videos, summer school).

2.2 National/Regional level - Regional Hubs
Regional hubs are one of the central concepts in the project (ref. D2.1 Network Operations Manual).
These hubs are created to facilitate the sharing and demonstration of practice between Advanced
Schools and Advanced Practitioner schools at a national/regional level.
At least one regional hub has been established and trialled in each of the twelve project partner
countries, with variations in the model adopted by each country. The regional hub in most countries
is based around geographic regions, but as can be seen in the table below, other models exist, based
on school phase, virtual hubs and one hub integrated with other projects to maximise the sharing of
practice across the wider group.

Geographic

Phase

Virtual

Integration

Belgium – two regional centred hubs Flanders West; Flanders East.

Cyprus – two
school phase
centred hubs -

Ireland – a
virtual regional
hub

Austria – LSL
regional hub
was closely

5

D2.3 Teacher community and support infrastructure
Czech Republic – Teplice; Prague
Finland – one regional hub based in Turku
France – Region Poitevine; Region Nantaise.
And since February 2014 a new regional hub
has joined: Region Grenobloise
Lithuania – two regional centred hubs –
Vilnius; Klaipeda.
Norway – one regional hub based in Tromso

Primary
Schools;
Secondary
Schools

Italy – a virtual
regional hub
UK – a virtual
regional hub

linked to ENIS
network of
schools and
iTEC
Ambassadors
to encourage
as wide as
possible a
sharing of
practice and
knowledge
across schools.

Portugal – one regional hub based in Lisbon

Overall, the regional hub model has been very well received. It has enabled a close working
relationship to be established between the schools/teachers in the Advanced Schools and the
Advanced Practitioner schools. The relationship has been mutually reinforcing. One of the main
benefits of the regional hub model is language and context. The regional hubs are set against the
national context of educational policy and curriculum, with the schools/teachers benefitting from
sharing best practice in their own language against this common educational background.
For the schools/teachers, the regional hub concept has enabled them to build confidence with
support from their peers. Each school has been encouraged to create a STEPS plan to help clarify
what it is the want to focus on/get out of being part of the project. (ref: D3.1 Observation and
Methodology Handbook).
The STEPS plan framework was introduced and discussed with all the schools during the very first
workshops. The initial STEPS plans drafted by the Advanced Schools were reviewed and commented
on by Diana Bannister (WP3 Observation Lead) in order to help shape them. The regional hubs were
then used to develop and review STEPS plan between Advanced Schools and Advanced Practitioner
schools. In Ireland, this has resulted in a common theme of Virtual Learning Environments being
adopted by all the LSL schools in the regional hub, which is linked to one of the wider educational
initiatives. In Belgium, the focus has been on leading an innovation process. The examples below are
both featured as “Spotlights on Practice” taken from a series of best practice examples published on
the LSL website to share the learning developed within the regional hubs to the wider community.
Example: Ireland Living Schools Lab: “The only thing to drive the future development of ICT
in the school is the students themselves” (http://lsl.eun.org/aelsa-interview)
St. Fintan’s is one of the Advanced Practitioner Schools (AP) …. LSL also led to whole-school
change as an e-Learning Team has been formed to help plan for the on-going integration of
ICT across the curriculum and the school. I selected the theme of Virtual Learning
Environments, and I chose Google Apps as a platform for this. My reasons were very simple –
Shane, a colleague of mine, had introduced staff and student Gmail addresses in 2011 with our
ICT advisor Brian. So the foundations were in place, and I was using Google Apps already, so I
had a little bit of experience to share….. As I said, there was a great deal of ground work already
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done, and there is fantastic innovation happening in classrooms all over the school. The Living
Schools Lab project provided me with a support network, a framework, and a reason to
prioritise e-learning at a whole school level.

Example: Belgium Living Schools Lab: sharing and exchanging in the regional hub
(http://lsl.eun.org/leadership)
Middenschool Ieper and De Grasmus-De Klare Bron - Who should take initiative in schools
and show the way? Is it only the head teacher who can lead the innovation process from topdown? Or do teachers and students have opportunities to take forward their own initiatives?
This new edition of ‘Spotlight on Practice’ focuses on leadership at school through the
examples provided by two LSL Advanced Schools in Belgium: GO! Middenschool at Ieper and
De Grasmus-De Klare Bron. Looking into the future, both schools are satisfied with their
current decision-making processes and are not planning to change it substantially in the next
years. However, after the positive exchanging experience obtained within Living Schools Lab
regional hub, Middenschool Ieper is planning to improve its communication with other schools
in the country, and to encourage the exchange of materials and good practises related to
innovation.

2.2.1 Main challenges and ways around
Distance and time
One of the main challenges for the regional hub model has been – distance between schools and the
time to meet. In some countries such as Belgium, the distance challenge has been overcome by
creating a west and east regional hub. In other countries, such as Italy, the challenge of distance has
been overcome by creating a virtual regional hub model. In Ireland, the challenge of getting time
off/staff cover, has been overcome by also creating a virtual regional hub model. In all cases, the
regional hubs are facilitated by technology and the use of a variety of social media to keep the
schools/teachers in touch.
Role of the National Coordinator
The national coordinators play a key role in the success of the regional hub model and in facilitating
the regional hubs within the different project partner countries. In France and Austria for example,
the respective National Coordinators have linked the LSL project work to other national policy,
involvement in other projects such as iTEC, and initiatives. In France, this has resulted in the original
two regional hubs, being joined by a third one in the second year and a further one being considered
linked to the national policy adviser. In Austria, the National Coordinator is bringing all schools
involved in different projects together to share and disseminate practice widely across all.
In year two of the project, the National Coordinators have been encouraged to grow the network
around the original regional hubs. The observation visits by Diana Bannister (WP2 Observation Lead)
have provided a great support mechanism to the National Coordinators, with the injection of lessons
learned from other LSL observation visits in Advanced School visits and through bringing the regional
hub schools together in the national focus group. These national focus groups in turn, have proved
an excellent way to disseminate the knowledge and invite other interested schools/teachers and
policy makers in many instances to attend.
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Role of the LSL Community of Practice in supporting the regional hubs
The flexibility and functionality of the Community of Practice to support the LSL network is discussed
in the section below. As regards the regional hubs, it was soon apparent that the regional hubs in
the LSL CoP needed to accommodate not only language, but also existing national/regional
preferences and in some case, pre-existing mechanisms for communication with schools/teachers.
Following review with the National Coordinators it was agreed that the best way to support the
schools/teachers in the regional hubs was to give the National Coordinators the flexibility to create
the support network that best suited their regional hub model and preferred communication
mechanisms. For many, the LSL Community of Practice regional hub pages were left more as a
matter of record to share pictures and meeting minutes with the central team.
In countries such as Ireland, the National Coordinator used the forum space in the LSL Community of
Practice to post messages and pictures as a matter of record, while at the same time creating a
complementary LSL blog in WordPress (http://irelandlivingschoolslab.wordpress.com/), to support
and successfully share practice across their schools, as can be seen from the screenshot below:

Role of the LSL Summer School in sharing practice from regional hubs across the network
The LSL Summer school has also provided a great focus to bring together all the work of the regional
hubs schools. Through the National Coordinators, these latest meetings have been encouraged to
review their STEPS plans as part of this process, and to work together with the schools/teachers in
their regional hub to create two sessions to share and demonstrate practice to their colleagues from
across Europe. The first of these sessions is called ‘Regional Postcards’ – a short session,
communicating the main impact message. The second session is around ‘Country Case Studies’
bringing together the work of the regional hubs and showcase videos.
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2.2.2 Sustainability of the regional hub model
In terms of sustainability, this was discussed with National Coordinators as part of the March 2014
project meeting. Project partners and National Coordinators were asked to consider in advance the
sustainability of the regional hub concept with some prompt questions to help with internal
discussions:
1. How much to support on on-going basis? draft costings for discussion.
2. What are the key outputs from your experience of the regional hub meetings?
3. Are there ways to support this to make it sustainable – sharing ideas from different partners?
The table below provides excerpts from the discussion. This discussion is on-going and will continue
to be revisited as part of the project’s final exploitation plan.

Regional Hub
National Coordinator
Karine Aillerie (France):

Regarding the possible new hubs: I told you about individual applications
from teachers and the good news, these days, is that an inspector is
interested in creating a new hub in Paris area. I’m thinking about a total
French meeting in May or June gathering the “experienced” LSL people and
new ones. What do you think?

Eugenijus Kurilovas
(Lithuania)

Q1: The costs of one day LT seminar – since we don‘t book any premises and
technologies and organise seminars at LSL schools, we need travel expenses
only – it is around €15 for one “guest“ participant, or €180 for 12 participants
(usual number of “guest“ participants).
Q2: Our key output is that our schools need more science-based,
personalised, and intelligent technologies and approaches to share in order
to become more innovative in terms of iTEC (schools) Innovation Maturity
Model.
Q3: The way is to invite more researchers / PhD students to present their
research results and created intelligent technologies for schools.

Jens (Belgium)

Hub meetings are continuing and GO! intends to go on with these meetings
after the funding period ends. The process of peer learning in a hub seems to
be the most effective and efficient outcome of LSL. As we live in a small
country it is relatively easy to continue with very little costs.

Bernhard (Austria)

The Austria ENIS network has 70 schools now, with a bi-annual meeting
funded by the MoE. This is a synergy meeting of projects – bringing all
teachers together from the various projects to discuss the synergies between
the projects – with the iTEC (Classroom of the Future), CCL (use of tablets),
LSL (network of teachers to help each other), most similar under the
umbrella of changing the teaching process. The National Closing meeting for
iTEC on 23-25th June will invite CCL and LSL teachers to this, to find if can do
more together and get more schools involved. More ENIS schools involved in
ideas of LSL - some type of different approach. Try to motivate especially
initial teacher training institutes – hold the key, to get in there and in other
types of social media, gives chance to. 26th April (Saturday), eLearning Day in
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the Teacher Training Institute in Minch(?) – idea to get a broader network to
get more interested teachers.

The question was asked from a different, wider angle during the Independent Evaluation of the
project in March/April 2014 which was carried out by Ollie Bray, Senior Associate, the-learning-crowd
(insert link to IE presentation). There, the question was based on the potential challenges to the
growth of the LSL network on an ongoing basis. Responses are pertinent to the sustainability of the
regional hubs as well, with the top three being – time demands, funding to enable participation,
competing priorities.

Again, this is part of the on-going discussion both within EUN and each of the project partners,
particularly around whether there is funding to support a key central coordinator to lead and work
with the schools to support the regional hub model. In some countries such as Lithuania, where
there is a central body. it is seen as feasible. In other countries, particularly where funding
challenges are resulting in restructuring and there is no central body, such as in the UK, there are
alternative models developing around other school networks (eg: academy networks,
secondary/primary feeder school networks) which take priority.

2.3 Central/Pan-European level
The central support infrastructure for the teacher community at the central/pan-European level is:
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 Led and supported by the WP2 Network Building and Support Lead;
 Developed around the LSL Community of Practice and web/social media presence;
 Advanced Schools working together on shared themes; sharing and demonstrating practice to
schools/teachers across the network through the LSL Learning Snack series;
 Complemented by the work of WP1 Project management (teacher contracts), WP3
Observations (workshops, school visits, national focus group), WP4 Validation (surveys, pilots),
WP5 Continuing Professional Development (workshops, Learning Snacks, CPD course
development), WP6 (News highlights, videos, summer school).
The development of a pan-European teacher community and the infrastructure required to support
it on an on-going basis so that it is sustainable, remains one of the biggest challenges of the project.
Throughout the project different approaches have been trialled to seek to understand the best ways
to engage and support a network of schools/teachers at a pan-European level. The goal of
motivating and engaging not just the few, but the majority, in a pan-European teacher community
remains frustratingly difficult to achieve. The challenges and how these are being addressed are
discussed in the section below.
The creation of a sustainable teacher community and the infrastructure required to support it, was
included as a main requirement for the focus of the work to be carried out by the Independent
Evaluator of the LSL project (ref: LSL Evaluation, 30 April 2014). The graphs of responses to the
Independent Evaluation survey questions shows the multi-faceted aspect of creating and supporting
a community of teachers and the benefits it delivers to the teachers. The LSL Community of Practice
is one part of this complex ecosystem.

The graph above, shows the effectiveness of the webinars and regional hub meetings, which are both
interactive. The success of the observation blog is also highlighted as a way of sharing information.
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The chart above, illustrates the success behind one of the key drivers in developing the LSL network –
increased confidence. As a short, two year project the question on evidence on the impact on
students’ attainment is to be expected. It is discussed during the observation visits and will be
commented on in the final observation report (ref. D3.3 Final Observation Report, September 2014).
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The third chart above, shows the different ways the LSL schools are participating in the project.
Comparing the results of this chart to the first chart, shows that while schools/teachers are
participating in the Community of Practice, it is not seen as the most effective form of
communication. It supports the value of the webinars and the regional hubs.
The sections that now follow, first, discuss the challenges of developing and supporting a panEuropean teacher community, and ways tested and trialled in this project to overcome these; then
secondly, look at the question of sustainability.

2.3.1 Main challenges and ways around
Pressure of Time, Confidence and Language
The IE survey results clearly showed the pressures of time – the time to share within working hours,
with 68% stating this as being the main reason from preventing sharing of practice through LSL,
followed by 53% stating this also was preventing them from sharing outside working hours. The
institutional pressures on the busy classroom teacher if anything are increasing with web2.0+, as
expectations rise of being able to communicate with teachers both inside and outside of school core
hours on classwork.

There is very little that Living School Lab (or any project) can do to overcome the institutional barriers
such as lack of time, which prevents the integration ICT into changing teaching pedagogy, and having
time to be involved in communication for peer support and CPD.
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In addition, there is also the issue of teacher confidence. The confidence to share and demonstrate
teaching practice with peers. The results of the survey are reflected in discussions with teachers,
who talk about operating primarily within the confines of their classroom. Opening this up to share
practice with peers in their own school can be daunting, let alone sharing practice with peers from
across other schools in the regional hubs. Within a pan-European community of practice, there is the
further challenge of language. Teachers have talked about this in terms of a journey; the process of
gradually building up confidence to share and demonstrate practice with their peers, first within the
school, then the regional hub, then within the pan-European Community of Practice.
The work to expand the pan-European LSL teacher community has taken place against this backdrop.
The leader of the network development and support at the central level has worked to build the
teacher community with the support of the National Coordinators and the Advanced Schools. The
regional hub support infrastructure with the National Coordinators (discussed in previous section).
Working with Advanced Schools at a pan-European level in the development of ‘Themes’ to share
and demonstrate best practice across the network (LSL Themes: interactive technologies; 1:1
devices; collaborative learning; digital content and digital textbooks; learning environments (virtual);
(teacher) continuing professional development). The selection of these themes is detailed in D2.1
Network Operations Manual and D3.1 Observation Methodology Handbook.
The table below shows the project timeline for the development of the teacher community and the
support infrastructure, alongside the challenges and the different ways these have been addressed.
As will be seen, the development and support of the community has been an on-going process of
learning and testing, to address challenges. The fundamental challenge is now one of sustainability.

Timeline

Development of Teacher
Community

Support infrastructure
Challenges

October 2012
Project start –
March 2013

Selection of: Advanced Schools (AS) –
Jan 2013; Advanced Practitioner
Schools (AP) – March 2013.

Challenge: agreeing criteria to select
AS and AP with 12 project partners.
Addressed: simple criteria based on
experience. On-going issue: variety of
schools across the network.
Addressed: common framework of
STEPS plans.

AS workshop – January 2013; National
Coordinator workshop – February
2013.
Pilot Community of Practice –
launched February/March 2013.

Challenge: creating a pan-European
Community of Practice, where
schools/teachers already involved in
other networks, against constraints of
time and technology. Addressed:
working group of AS teachers to help
define. On-going issue: constraints of
technology platform and language.
Addressed: flexibility for regional hubs
own language, links to networks;
google translate.
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April 2013 –
September
2013

AP workshop – April 2013.
LSL Community of Practice and LSL
Learning Snacks officially launched –
May 2013.
First regional hub meetings.
Observation visits (phase one)

October 2013 –
March 2014

Observation visits to AS and national
focus groups (phase one/phase two).
Advanced School ‘Theme’ webinars –
launched October 2013.
LSL Learning Snacks and Twitter
discussions moved from CoP to
website.
Regional hub meetings – growth of
network.

Challenge: critical examination period,
followed by varying school holiday
calendars. Addressed: prioritised
regional hub meetings to create
community on the ground. On-going
issue: creating community at panEuropean level. Addressed: increased
development of LSL Learning Snack
programme to focus on professional
development opportunities; work with
the Advanced Schools on the Themes.
Challenge: variation in Advanced
Schools and varying motivation to
work at pan-European level as
evidenced in the Theme discussions
and webinars. Addressed: regular
review meetings with AS, simplified
steps to help with competing
priorities, focus on the AS Theme
webinar, encouragement to work
together at pan-European level . Ongoing issue: variation in motivation
across the Advanced Schools.
Addressed: renewed focus of working
with AS around the LSL Summer
Schools sessions.
Challenge: on-going challenge of panEuropean Community of Practice,
where schools/teachers already
involved in other networks, against
constraints of time and technology.
Addressed: moved Learning Snacks to
the public LSL website to remove
hurdle of ‘CoP registration’ and
increase use of social media to
communicate more frequently and
widely. On-going issue: constraints of
technology platform and language.

April 2014 September
2014
Project end

LSL Summer School, 16-18 May 2014.
Regional hub meetings.
Sustainability of community

Challenge: sustainability of panEuropean Community of Practice.
Addressing: part of sustainability
planning to move community to
network where need/want to
continue to be involved and where
can be supported on on-going basis
once project funding comes to an end.
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Through-out this process, the need for a Community Manager in encouraging and sustaining a
community has become more evident. Ideally, this person would be a former teacher and someone
with a good understanding of education and social media. In the project, this role has been
discussed and tested between the network lead and the online CPD lead. The funding of such a role,
is a key consideration in the sustainability of the Community of Practice going forward.
An update of the nature of variety of events involving the teacher community will be published in
D2.4.2 Report of Teacher workshops and events in Year Two (September 2014).
For this report, the growth the Community of Practice and the issues around the development and
support of a pan-European Community of Practice is now explored in more depth, before turning to
consider the sustainability question and how this is currently being addressed.
Community of Practice
In terms of target numbers, the growth of the Community of Practice is successful. The target of the
project is to meet 500 teachers/schools registered on the CoP. As at April 2014, the number of
registrations on the CoP is 452, with a growth of 16% in the number of teachers registered in the CoP
compared to the previous month (see table below). With the main drive still to come following the
LSL Summer School (May 16-18, 2014), the number of schools/teachers is expected to increase
significantly. The question then turns to the quality and sustainability of the community.

The Community of Practice (CoP) can be defined narrowly, in terms of the technical platform and the
content there, or in terms of the wider interactions between the LSL community of schools/teachers.
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Feedback from the independent evaluator’s report in April 2014 indicates that early versions of the
CoP were not very intuitive or flexible in terms of allowing teachers to create and follow
conversations. Plus, because of language issues, teachers were sometimes “siloed in their sections”.
Some of these limitations may be down to the technical platform adopted for the project (plans to
upgrade the technical platform to provide more flexibility and integration with eg: social media for
on-going, are part of the ongoing discussions around sustainability). Within the project, as
mentioned in the section above, various improvements and changes in infrastructure and support
have been made during the project to address some of the issues identified concerning the CoP. It
remains to be seen to what extent this platform is suitable in the longer term, particularly as the
requirements and expectations of teachers in terms of CoPs are evolving very rapidly under the
impact of social media.
For example, increasingly it is clear that teachers do not like having to sign-in to access the LSL CoP;
instead they want the flexibility of social media to keep track of information/content/discussion that
is of interest to them. In the project, the move of the Learning Snacks to the public website, the
observation blog and the increasing use of Twitter to publicise events has meant the CoP itself has
become ‘flatter’ ie not so content-rich. Teachers working together in the regional hubs and on the
themes have also moved to use more social media.
The management and support of the Community of Practice remains a challenge, particularly as it is
widely dispersed between countries, with interactions between schools/teachers taking place at
different levels. At the regional/national level, it means that the National Coordinators plays a key
role in the success of the community. At the pan-European level, the overall coordination and
support of the network has become spread across different people, determined by the different skills
sets required. For the Learning Snacks in LSL, a pedagogical lead acts as the ‘glue’. For the panEuropean Themes, a coordinator from EUN takes the lead to motivate and support the Advanced
Schools in working together. For the use of social media, a mixture of pedagogical and
communications expertise is used to keep the flow of information to the community.
The diverse way in which the LSL teacher community, in its widest sense, is participating in sharing
and learning about practice through their involvement in LSL, is illustrated in the survey response as
part of the Independent Evaluation (April 2014).
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In terms of the content, by its very nature, it is diverse. The LSL network is created from “bottomup”, with schools selecting their own focus for the project through their STEPS plans and working on
this with their peers at the regional/national level. Layered on top of this, is the pan-European
themes, which again were selected by the Advanced Schools based on their individual STEPS plans.
These themes are then being driven at a central level to help support and encourage pan-European
teams to work together. In reality, the challenges of time and priorities in schools, has meant that
most teachers have focused at the regional/national level in the project building on peer support at
that level.
Looking at comparisons with developing teacher networks in other projects where EUN as the LSL
project coordinator is also involved. In the iTEC project (http://itec.eun.org/), there have been
similar issues with building and maintaining a Community of Practice. The decision was taken to
move to an open and largely un-moderated community. In the Scientix programme
(http://www.scientix.eu), the experience over the last 18 months has seen a move to an approach
which ‘opens and closes’ moderated discussion areas within the community over a short time span.
In the Creative Classroom Lab project (http://creative.eun.org/), the approach is towards a fairly
directive observation blog, where the teachers have to publish their experience within a set
template. In the eTwinning programme (http://www.etwinning.net/), schools/teachers have to
register, but the focus of finding partners for projects is a strong one, and once in their project
groups the protected space within the eTwinning community is then used by the teachers/students
within their project groups to interact.

2.3.2 Sustainability of the pan-European teacher community
Within the internal review and planning process, the approach to ensuring the sustainability of the
LSL school network and teacher community is illustrated in the diagram below. This approach will be
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tested and be fine-tuned in the closing months of the project to form part of the D 6.5 Final
Exploitation Plan.

At the pan-European level, the Living Schools Lab project is one of a number of linked projects and
activities (iTEC, Creative Classrooms Lab, EUN Academy) sitting under the ‘umbrella’ of European
Schoolnet’s Future Classroom Lab (FCL), an initiative that is independently funded by EUN and 25
industry partners. The FCL is part of a wider EUN strategy to support the mainstreaming of results
from different EUN projects at both pan-European and national level.
The LSL Exploitation Plan will detail how the various LSL results and outputs will be sustained
including: the schools’ validation network; ongoing hosting of project resources; on-going teacher
professional development at a pan-European level through face to face workshops in the FCL and
virtually, through on-line courses offered within the European Schoolnet Academy. LSL
Schools/teachers will particularly be invited to apply at the end of the project to become part of a
permanent FCL schools’ validation network. The research and development of this schools’
validation network has formed an important part of the LSL project and the shape of the on-going
service will be tested in early June during a workshop that involves both industry suppliers and
stakeholders from EC-funded projects.
Reasons to join and the benefits from being a member of the Commission’s eTwinning network will
be shared with LSL schools/teachers at the LSL Summer School (16-18 May 2014, Dublin). This
growing community of schools/teachers is funded on an on-going basis by the Commission with an
existing support infrastructure. Discussions with the eTwinning team are on-going as regards the
best way to form and support a special interest group for continuing the work of sharing,
demonstrating and validating best practice in the mainstreaming of a whole school approach to ICT
in teaching and learning.
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